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CIAE Mission Statement

The Commission of International Adult Education (CIAE) of the American
Association for Adult and Continuing Education (AAACE) provides a forum for the
discussion of international issues related to adult education and adult education in
various countries around to globe. The following purposes summarize the work of
the Commission:

e To develop linkages with adult education associations in other countries;

e To encourage exchanges between our association and ones from other
countries; :

e To invite conference participation and presentations by interested adult
educators around the world; and,

o To discuss how adult educators from AAACE and other nations may
cooperaie on projects of mutual interest and benefit to those we serve.

The Commission holds its annual meeting in conjunction with the AAACE
Conference.

Preface to the 2005 CIAE Pre-Conference Proceedings

This is the second year the CIAE has published a Proceedings of their Pre-
Conference. We are delighted that we have twenty-seven [27] papers to publish.
Most of these papers were presented at the CIAE Pre-Conference in Pittsburgh,
Pennsylvania, November 6-8, 2005. The Table of Contents lists the title of each
paper, authors, and page number where the beginning of each paper is located in
the Proceedings. Page numbers in the table of contents correspond with the
numbers at the top right hand corner of each page. Copyright of each paper is held
by its author(s). For additional copies of these Proceedings, contact:

John A. Henschke, Ed. D.; Editor & Chair, CIAE; Associate Professor --
Adult Education, University of Missouri, One University Boulevard, St. Louis, MO
63121-4499 USA; Phone: 314-516-5946; E-mail: henschkej@missouri.edu
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Name(s) of presenter(s): Dr. Jost Reischmann

Address: Bamberg University, Markusplatz 3, D96047 Bamberg, Germany
Telephone/Fax: +49 951 863 1807

E-mail: jost.Reischmann@ppp.uni-bamberg.de

Title of paper: Bamberg donates time. Andragogs develop a city

Abstract: In a project students of adult education /andragogy at Bamberg University organized a mutual
denation circle for the “whole city”: Citizens were asked to offer a “gift” to share with somebody else.
These gifts should have no material value; the idea was to share two to three hours of the personal life in
an activity the donator offered to share: showing how to prepare a specialty meal, playing together with a
model railroad, inviting to harvest cherries in the garden. On the Christmas market on a Sunday afternoon
the exchange of the gifts took place in form of a lottery. More than 200 people — including local and
society representatives, hobby specialists, and “normal” families - offered gifts for exchange. The city
major offered his “lottery match” a tour through the city hall and was in exchange invited to an ethic food
evening, the arch-bishop invited to a concert of the Symphonic Orchestra and received one lesson how to
play violin, the county major invited to a hike to a local castle and was invited to a canoe-tour through the
local river, the general major of the US-community invited to a military ceremony and was invited to the
local basketball team. Local and regional media reported.

What are the andragogical aspects of this project? It wanted to develop/support a culture of solidarity and
interchange of people in the city, it offered the chance to think about sharing and meeting, it gave the
chance to learn about new things (“star constellations”, “seeing the city with the eyes of an architect”) and
sharing the personal time and “lifeworld” of others, it presented the idea “lets do it together in this city”.
And it wanted to show the public the variety of competences andragogs have.

The discussion can focus on questions like: the difference between adult education an the education of
adults, cultural learning and the role of andragogs, different learning theories and strategies, the
education of students of adult education.

Bamberg donates time: Andragogs develop a city

Abstract:

In this paper a project of cultural learning in a community in Germany is described: Students of andragogy
organized a public exchange of “gifts” without material value; the idea was that the donator offered to
share two to three hours of the personal life in a joint activity. About 200 people including local respected
authorities participated. The event on the market-place before Christmas became a public festival; the
idea was widely welcomed with joy. The regional press reported; many gift-encounters took place. A
challenging discussion took place about the relationship to adult education and andragogy.

Theoretical Context

(Adult) Education always is embedded into a socio-historic context, fulfilling the needs of the respective
society and individuals. The focus of interest changes with the changing of society. Different functions,
orientations, “roots” of the idea of adult education become visible in this historical process:

- Today the “transmission perspective” (Pratt) seems predominant: Adult education is seen as a tool for
effective training, often related to company training, needing to be effective, to enable transfer and
application.

- Looking back not much more than one decade the idea of social justice and reform, of empowerment
and emancipation (i.e. Freire) was the predominant understanding of adult education.



Some years before "becoming a person” (Rogers), the development of the “fully funct:omng" holistic
individual with all his “intellectualia, sensualia, spiritualia” (Comenius) was in the centre.
Compensatory education - giving a second chance to learners that missed a first chance - is another
root we can find in the historic look-back.

In many historic contexts education for building community, society, and “parish” can be found,
supplying a unifying idea helping individuals to become part of a wider social body with solidarity,
care-taking, and identity.

More such basic roots could be named, but this discussion should not take place here. What this listing of
roots and dominances should make aware:

a)

b)

Asking for the “only right and legitimate adult education” would be ahistoric: Different orientations,
“roots” seem to be predominant for a while, and then are replaced through another new or old
orientation. Andragogy (Reischmann 2005b) as the scholarly approach to adult education can identify
and describe these orientations, can compare them, and describe their strength's and weaknesses -
and can take care that they are not forgotten when new mainstreams become predominant and seem
to “take over” the whole understanding of adult education.

“Predominance” does not mean that the other orientations disappear. In the variety of fields where
the education of adults happens, many parallel steams flow besides and across the mainstream.
Even in times where mainstreams become overwhelming, claiming to be the only “right” adult
education, andragogy must safeguard the wealth of the historical memory of the subject. This allows
it to have a wide(r) variety of understanding and intervention strategies for the various fields of the
education of adults.

In the historic and systematic memory of andragogy many formats for the education of adults are stored.
Besides the intentional learning in adult education institutions or in autodidactic learning projects adults
learn in various partly-intentional or non-intentional situations (“learning en passant”). Andragogy takes all
these formats into consideration, formal or informal, traditional or non-traditional.
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This theoretical context became the framework for a practical project in an innovative format. Theory and
practice flows together in this project, enriching both. This "flowing together” can be seen as an example
for the enriching and necessary relationship between theory and practice in andragogy.



